
Pupil premium strategy statement
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Over Hall Community School 

	Number of pupils in school 
	184 (that the grant was based on)

	Proportion (%) of pupil premium eligible pupils
	52.7%  (97 children) 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2025 – Final year of a 3yr strategy document.

	Date this statement was published
	Oct 2024

	Date on which it will be reviewed
	Sept 2025

	Statement authorised by
	Claire Edgeley 

	Pupil premium lead
	Jessica Schuettke 

	Governor / Trustee lead
	Bob Barton


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£143,560.00

	Recovery premium funding allocation this academic year
	£ 0

	School Led Tutoring funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£143,560.00


Part A: Pupil premium strategy plan
Statement of intent
	We believe in maximising the use of the pupil premium grant (PPG) by utilising a long-term strategy aligned to the School Improvement and Development Plan. This enables us to implement a blend of short, medium and long-term interventions, and align pupil premium use with wider school improvements and improving readiness to learn.   

Overcoming barriers to learning is at the heart of our PPG use. We understand that needs and costs will differ depending on the barriers to learning being addressed. As such, we do not automatically allocate personal budgets per pupil in receipt of the PPG. Instead, we identify the barrier to be addressed and the interventions required, whether in small groups, large groups, the whole school or as individuals, and allocate a budget accordingly.   

When making decisions about using Pupil Premium funding it is important to consider the context of the school and the subsequent challenges faced. Research conducted by EEF should then be used to support decisions around the usefulness of different strategies and their value for money. 

Our priorities   

Setting priorities is key to maximising the use of the PPG. Our priorities are as follows:   

· ensuring outstanding learning and teaching in every class;   

· closing the attainment gap between disadvantaged pupils and their peers;   

· providing targeted support for pupils in order to ensure they make at least expected progress;   

· addressing non-academic barriers to attainment such as wellbeing, attendance, behaviour, expectations and aspirations;   

· ensuring that the PPG spend reaches the pupils who need it most.   
We aim to do this through 

· Ensuring that teaching and learning opportunities meet the needs of all the     pupils 

· Ensuring that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the needs of socially disadvantaged pupils are adequately assessed and addressed 

· When making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will be socially disadvantaged 

· We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged.  

· Pupil premium funding will be allocated following a needs analysis which will identify priority classes, groups or individuals. Limited funding and resources means that not all children receiving free school meals will be in receipt of pupil premium interventions at one time. 

Achieving these objectives: 

The range of provision the Trustees consider making for this group include and would not be inclusive of: 

· Ensuring all teaching is good or better thus ensuring that the quality of teaching experienced by all children is improved. 

· To allocate Teaching Assistant to each Year Group - providing small group work focussed on overcoming gaps in learning 

· 1-1 support  

· All our work through the pupil premium will be aimed at accelerating progress, moving children to at least age-related expectations.  

· Pupil premium resources are to be used to target able children on Free School Meals to achieve Age Related Expectations 

· Additional learning support. 

· Support payment for activities, educational visits and residentials. Ensuring children have first-hand experiences to use in their learning in the classroom.  

· Behaviour support


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	High number of children with SME difficulties resulting in problems, such as low self-esteem, which in turn affects behaviour.

	2
	Low phonic & reading skills impacted in Lower Key Stage 2 – continued impact from Covid 19 cohorts  

	3
	Extremely low attainment on entry to school in all 3 main areas, as well as social and language skills- EYFS baseline data demonstrates around 37% are at ARE in Reading and 15% in Writing. With 41% in Maths. 

	4
	Persistent absence and limited support from parents / carers to improve attendance and punctuality.   

	5
	The loss of learning due to Covid 19 lockdowns across all classes, with a specific focus on Year 3-5. (National Indicative picture as well as Over Hall.)

	6
	High deprivation and delayed development contribute to low self-esteem, aspiration and work ethic, resulting in poor learning behaviours.

	7
	Continued impact of Covid 19 on nursery and school years for YR-5

	8
	A significant number of our disadvantaged children also have recognised special educational needs (27%) or first concerns raised re. possible special educational needs and this impacts on their overall attainment.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Attainment in Reading 
	Achieve national average progress scores in KS2 and KS1 reading and therefore achieve attainment in line with national expectations.

	Attainment in Writing 
	Achieve national average progress scores in KS2 and KS1 writing; narrow the attainment gap in greater depth writers and therefore achieve attainment in line with national expectations.

	Attainment in Mathematics 
	Achieve average mathematics progress score in KS2 and KS1 maths and therefore achieve attainment in line with national expectations.

	Phonics 
	Continue to achieve national average expected standard in PSC 

	Other 
	Continue to improve attendance of disadvantaged pupils beyond the regional picture of 93.3% and close the gap to the expected figure of 96%.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £115,000.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	CPD:

Engagement with the Maths Hub to release 3 teachers.
£1,050
(Covered by TA retention above)
	EEF ‘Improving Mathematics in the Early Years and Key Stage 1’

(https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf?v=1635355217)
Ensuring that teachers have the confidence and skills to deliver high level, Quality First Teaching, through access to Maths Hub ‘Mastering Number at Reception and KS1 Work Group’.

[image: image1.png]Mastery learning

High impact for very low cost based on limited
evidence.





	1, 2, 5, 6

	Retention:

6 HLTA/Grade 5/6 support staff to ensure quality teaching/intervention for all.

£23,000 x 5 = £115,000
	‘TAs should not be used as an informal teaching resource for low attaining pupils’ EEF making best use of teaching assistants
Ensuring that the teacher can be released to work with under attaining PP pupils ensures that they get access to the best resource in the classroom. 
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Very high impact for very low cost based on extensive @
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	2, 5, 6

	CPD: 

Release of staff to attend CPD opportunities within subject areas and year groups.
£1,800
(Covered by TA retention above)
	Staff will access best practice training within CAT, including specific subject leader knowledge, which will then be disseminated to the whole team, as well as year group specific training – with a specific focus on moderating assessments to ensure age related expectation are being met and exceeded in each class.
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High impact for very low cost based on limited
evidence.




	3,5


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £2500.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	S&L interventions to continue to be delivered – S&L lead to disseminate key strategies to all staff members.
	“Stackhouse and Wells suggests that if a child has difficulties with ‘speech processing’ then he is vulnerable to literacy problems. This view is supported by Bird et al 1995” Elks and McLachlan 2012
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Very high impact for very low cost based on extensive
evidence.
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	2, 3

	Small group tuition:

Appointments of HTLA and QTS standard support staff in all classes to support the delivery of pre-planned, high-payoff, bespoke intervention programmes and ad hoc interventions based on AfL. 
£0
(Covered by TA retention above)
	‘Evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Some studies suggest that greater feedback from the teacher, more sustained the engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. Once group size increases above six or seven there is a noticeable reduction in effectiveness.’ EEF teaching and learning toolkit
Ensuring that the teacher can be released to work with under attaining PP pupils ensures that they get access to the best resource in the classroom.
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Moderate impact for moderate cost based on
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	1, 2, 3, 5, 6

	School Led Tutoring:
Additional funding to support the SLT grant.
£18,000
	Use of 3rd Space Learning and Grammarsarus to deliver bespoke tutoring to close the attainment gap in reading and mathematics, for children identified as working just below ARE in Years 2-6.
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Moderate impact for low cost based on moderate
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	1, 2, 5, 6

	Small group tuition: 

Purchase of NTS and NFER assessment materials for diagnostic evaluation of performance

£2500
	Diagnostic assessment materials used to inform target areas to improve performance in. 

‘Lower attaining pupils appear to benefit in particular from the explicit teaching of strategies to comprehend text.’ EEF

EEF teaching and learning toolkit
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	2, 5

	Small group intervention:

FFT Lightening Squad for Yrs2-6

£0
(Covered by TA retention above)
	https://fft.org.uk/tutoring/data-impact-report/
EEF – Improving Literacy in Key Stage 2:  Fluent reading supports comprehension because pupils’ cognitive resources can be redirected from focusing on word recognition to comprehending the text.

(Funding inclusive of 3-year access to platform and training for school TAs)
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	1,2,5


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £8000.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improve attendance and reduce persistent absence:
Employment of Family Support Worker (FSW).
£8,000
	Employment of a FSW enables focused support for key individual pupils and families. Who also supports engagement with the EWO – which allows us access to support with absenteeism and punctuality. 
‘Interventions may well be part of an effective PP strategy, they are likely to be most effective when deployed alongside efforts to attend to wider barriers to learning, such as attendance and behaviour’ Behaviour Interventions strategy from EEF teacher toolkit.
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Moderate impact for very low cost based on extensive
evidence.





	1,4,6

	Individual / small group nurture / behaviour support work, based on identified wellbeing and involvement needs / behaviour incidents. 

(Covered by TA retention above)
	‘Behaviour interventions have an impact through increasing the time that pupils have for learning.’ 
ELSA trained staff members delivering individual behaviour support for individuals identified as having specific needs. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions 
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Moderate impact for low cost based on limited
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	1, 4, 5,6


Total budgeted cost: £ 

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
Pupil Premium Performance review 

	Year 2 review 2023-2024

	Success criteria
	Impact
	Amendments to PP Strategy

	Achieve national average progress scores in KS2 and KS1 reading and therefore achieve attainment in line with national expectations.
	KS1
+0.6 progress, where 0 is expected, against national figures

Although better than average, PP pupils are still making less progress than their non-PP peers: -1.6 in comparison.
	KS2
-3.6 progress, where 0 is expected, against national figures.

However, they attained roughly in line with their non-PP peers with 67% achieving ARE versus 73% - roughly 1 pupil difference.
	Additional pupils accessed tutoring, for a longer period – 

Y3 –

Y4 –

Y5 –

Y6 - 

	Achieve national average progress scores in KS2 and KS1 writing; narrow the attainment gap in greater depth writers and therefore achieve attainment in line with national expectations.
	KS1
+0.5 progress, where 0 is expected, against national figures.

This is in line with non-PP peers who also made +0.5 progress.

There were no GD PP writers.
	KS2
-1.8 progress, where 0 is expected, against national figures.

However, the attained roughly in line with their non-PP peers with 67% achieving ARE versus 73% - roughly 1 pupil difference.

There were no GD PP writers.
	Additional pupils accessed tutoring, for a longer period – 

Y2 –

Y3 –

Y4 - 

	Achieve average mathematics progress score in KS2 and KS1 maths and therefore achieve attainment in line with national expectations.
	KS1
+2.8 progress, where 0 is expected, against national figures.

This better than their non-PP peers (+1.4). 


	KS2
-0.9 progress, where 0 is expected, against national figures.

This is close to non-PP (-0.3).

However, the attained is in line with their non-PP peers with 67% achieving ARE+ and 17% achieving GD.
	Additional pupils accessed tutoring, for a longer period – 

Y3 –

Y4 –

Y5 –

Y6 -

	Continue to achieve national average expected standard in PSC 
	Y1 achieved 73%, which is -7% from national attainment (roughly 1 child).

Y2 achieved 93%, which is +3% from national. 
	

	Continue to improve attendance of disadvantaged pupils beyond the regional picture of 93.3% and close the gap to the expected figure of 96%.
	Attendance figures demonstrate that PP pupils in KS1 achieved 94.3% and KS2 achieved 94%. This is above the regional picture of 93.3%. 

PA is currently below national at 15% (national being 16%). This is a reduction from 16.9% in the previous year.
	OWOW – Trauma informed practices training for FSW and Headteacher - 


Internal Data:

	Year Group
	Reading
	Writing
	Maths

	
	PP%

ARE+
	Non-PP%

ARE+
	PP%

ARE+
	Non-PP%

ARE+
	PP%

ARE+
	Non-PP%

ARE+

	1
	67%
	60%
10% GD
	67%
7% GD
	70%
20% GD
	67%
	70%
10% GD

	2
	71%
	85%
31% GD
	64%
	77%
23% GD
	64%
14% GD
	69%

	3
	31%
5% GD
	63%
18% GD
	37%
	72%
27% GD
	53%
	64%
9% GD

	4
	39%
8% GD
	76%
63% GD
	0%
	63%
13% GD
	62%
	63%
38% GD

	5
	78%
11% GD
	71%
14% GD
	55%
11% GD
	50%
7% GD
	78%
	57%
7% GD

	6
	67%
	73%
40% GD
	67%
	73%
33% GD
	67%
17% GD
	67%
27% GD


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	3rd Space Learning – intervention materials
	3rd Space Learning

	Floppy’s Phonics 
	OUP

	School Led Tutoring
	Over Hall Community School

	Phonics International
	Phonics International

	Times Tables Rock Stars
	Maths Circle

	Wellcomm
	GL assessments

	Lightning Squad
	FFT


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	NA

	What was the impact of that spending on service pupil premium eligible pupils?
	NA
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